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Abstract
Gideon, Kevin Almack. Ed.D. The University of Memphis. August, 2016.
Developing Sustainable Partnerships in a Municipal School District. Lee Allen, Ed.D.
In 2014, the City of Bartlett, Tennessee created a municipal school system to serve the
educational needs of the community. To maintain the school system and further the
education of its students, as well as establish meaningful relationships in the community,
business-education partnerships should be developed. The purpose of these partnerships
would be to promote academic growth while also fostering civic responsibility. A
quantitative study was conducted using a survey tool to ascertain the key attributes
(goals, characteristics, challenges and activities) associated with the formation of
partnerships between Bartlett City Schools and businesses located within the city limits
of Bartlett, Tennessee. Based upon the results of the survey and analysis using the
Friedman test, the nonparametric equivalent of the Repeated Measures Analysis of
Variance (R-ANOVA), coupled with systematic use of the Wilcoxon Signed Rank
procedure, the analog to dependent t-test, to identify differences, several findings became
clear.
Both business and education participants identified “workforce preparedness” as
the primary goal for such a partnership. They also identified that the primary
characteristics for a business-education partnership to develop were “a clear vision of
what the partnership wants/plans to achieve” along with “good communication” and
“specific, achievable goals.” The study further found that the primary challenges
impacting business-education partnerships were insufficient “human resources” and
“financial resources.” Noteworthy were the differences in commitment level observed
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between the business and education sectors for the following activities, “financial
incentives” and “workplace tours.”
Building upon the positions of the business and education sectors in Bartlett,
Tennessee, the researcher further believed this study indicated a shift in the focus of
business-education partnerships. The demand for workforce preparedness, coupled with
mentoring, and internship based learning and experiences signaled a resurgence of the
vocational movement that has had a cyclical impact on education since the early 1900s.
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Chapter 1: The Problem
Introduction
In 2011, in Southwest, Tennessee, the Memphis City School Board took the
extraordinary step of dissolving its charter to operate in a special school district inside of
Shelby County. This action resulted in a series of events and legal actions that merged
the legacy Shelby County Schools and Memphis City Schools together forming one of
the largest school systems in the nation. The megasystem that was created by the merger
led several of the municipalities to explore the option of creating their own systems and
leave the newly created Shelby County Schools. In the spring of 2012, six municipalities
placed referendums on the November ballots to form their own school systems and, in
some instances, raise taxes.
While these referendums passed legal challenges, Shelby County Schools and the
former Memphis City Schools systems filed petitions in Federal Court claiming that the
formation of municipal-schools districts violated the Tennessee State Constitution. The
ruling by Federal Court Judge Hardy Mays agreed. Consequently, Tennessee State
lawmakers moved quickly to rewrite and pass the municipal schools laws in early 2013.
Judge Mays ruled that the new laws did not violate the State’s Constitution. In the fall of
2013, six municipalities in Shelby County elected school boards with the expectation of
being able to open their doors to students in the fall of 2014 (Zubrynski, 2014). One of
the major discussions among the municipalities was the subject of shared services that
might offset some of the costs associated with creating and maintaining the new districts.
Dr. James Mitchell of Southern Educational Strategies who acted as the consultant to the
municipalities, pointed out that such relationships between the districts would be allowed

	
  
	
  

1	
  

	
  
under the Educational Cooperational Act that has been state law since the 1970s. All of
the municipalities agreed to share specific services to preserve educational budgets
(Garlington, 2014).
Background
Located within the boundaries of Shelby County, in West Tennessee, the City of
Bartlett was incorporated in 1866. The high school was built on its current site in 1917
and named for the owner of the land, Nicholas Blackwell. The school was governed by
the Shelby County Board of Education. The year 1917 also saw the city assert its pride
and commitment to the community by requiring male citizens between 18-45 years of age
to spend eight days working to repair and maintain the city’s roads (City of Bartlett,
2015). The vote to create its own educational system in 2013 showed the independence
the city felt and its dedication to the community. Creating its own school system required
the City to create a Board of Education and elect members in order to begin developing
the foundation of what has become the Bartlett City Schools system. Bartlett City
Schools officially assumed control of the 11 schools within the city limits of Bartlett,
Tennessee, in June of 2014. With the transfer of physical and fiscal control to the
municipalities, Bartlett City Schools came a mandate to educate every child who lives
within their boundaries. Bartlett City Schools began its first school year in August of
2014. The new system was commissioned to must develop policies and implement
policies that ensure the quality of education being provided. Being a suburban school
system on the fringes of an urban area that included the county’s financial base, the
municipalities needed to cultivate relationships with local business in order to help
support and maintain its educational programs and standards. The key term of
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community involvement was defined as the connection between schools and members of
the community such as individuals, businesses, as well as other formal and informal
institutions (Henderson & Mapp, 2002; Sanders, 2003). As the desire to remain
competitive in the global world increased and the challenge to develop a competitive
workforce rises, a sense of urgency has emerged for schools and communities to
collaborate regarding educational issues (Wang & Boyd, 2000).
The researcher believed that the results of the survey would provide clear
commonalities and differences that currently existed in the community. Conceptually, it
was well documented that business-education partnerships are based off of the following
principles:
1.

Such partnerships that exist between business entities and educational

entities are primarily focused on enhancing student learning (Henderson & Mapp,
2002; Noman, 2001; Wang & Boyd, 2000).
2.

For partnerships to be efficient and sustainable, there are core goals,

characteristics, and challenges that must be addressed by both businesses and the
educational entities (Ferguson, 2005; Johnson, 2007; Marzano, 2003; Sanders &
Harvey, 2002; Wang & Boyd, 2000).
By addressing these principles through use of a survey, the results provided the
researcher the ability to analyze and interpret the perceptions of the business community
and the elected members of the school board towards developing, entering, and sustaining
business-education partnerships that enhance the learning of the students, while also
meeting the needs of the businesses.
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The researcher developed the survey tool by first looked at studies that had
broader goals and the types of questions that were asked to narrow his focus for this
study. The primary sources for developing the types of questions to be used and the
focus of the questions are from Canada. The Conference Board of Canada developed a
tool to survey business-education community partnerships around the globe (Watt, 2003).
Similar to Watts’ survey the one developed for this study was divided into sections and
focused on the intended goals, enabling characteristics, anticipated challenges, and
prospective activities associated with establishing one or more business-education
partnerships in this community. The survey took approximately 10 min. to complete
online for the participants to help encourage responses and receive them promptly. A
copy of the survey tool can be found in Appendix A.
The population used for this study was divided into two groups: local businesses
and members of the board of education. In considering the two basic groups, the
educational system and local business entities, the researcher was confident in obtaining
responses from all educational system officials, totaling six individual responses. From
the business aspect, the researcher has enlisted the help of the Bartlett Chamber of
Commerce who distributed the survey to members. The researcher was aware that there
were many business entities that have branches within the city limits, but housed outside
of the community of Bartlett. For this reason, the researcher and the Chamber of
Commerce worked to limit the survey to businesses located within Bartlett. For example,
FedEx, a member of the Bartlett Chamber of Commerce has a location inside the city
limits; however the regional and national offices are not housed in Bartlett, so a survey
will not be sent. The researcher believed that receiving 50-100 responses from the local
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community would provide validity to the survey and its results. A minimum number of
52 responses will be needed to for the researcher to begin analysis of the responses.
Statement of the Problem
As the new municipal school system works to define itself within the community
and the State, business-education partnerships will be necessary to allow the system and
the community to further their aims would maintain the educational standards. The
development of business-education partnerships in communities such as Bartlett
depended on upon four major areas for implementation: intended goals, enabling
characteristics, anticipated challenges, and prospective activities associated with
establishing one or more business-education partnerships in this community. This
research study was designed to analyze the four areas during the second year of existence
of Bartlett City Schools as an independent system. The researcher believed that analysis
of the current climate towards building business-education relationships was a crucial
part of the system being able to determine itself as a viable community system. The
analysis made use of a survey tool to identify the beliefs held by the business community
and the educational system charged with developing the policies and practices of the
school district. The researcher believed that this work would serve as the basis for further
studies into the business-education relationships as the new school district developed and
interacted with the community.
In creating business and education partnerships within a community such as
Bartlett, potential partners must take the time to consider four the four major areas
referred to in the preceding paragraph. The first, Intended Goals, are the foundation of
the partnerships. These goals are not meant as short-term fixes to issues, but rather,

	
  
	
  

5	
  

	
  
sustained programs that enhance and enable the businesses and the schools to engage
students directly in learning. This sustainability helped to ensure a strong civic-minded,
well-educated populace within the community.
Groups and individuals wishing to develop meaningful partnerships must also be
able to define the second area, the Enabling Characteristics that will outline the intent
and extent of the partnership. These partnerships allowed students to see early on the
value their education had to the life they envisioned after high school (Nasworthy &
Rood, 1990). As the partnership grew, the characteristics became embedded in the
community which led to a sense of civic pride and involvement that may very well have
attracted potential families considering moving to the area (Gray, 1984; Noman, 2001;
Sanders, 2001).
The third area, Anticipated Challenges, needed to be identified and discussed
prior to entering into a partnership (Dymond et al., 2013; Hood & Rubin, 2004; Sanders,
2003;). Both businesses and educational institutions must be aware of possible
challenges and be able to navigate them to provide meaningful experiences for the
students. At a basic level, time as well as human resources and financing seemed to be
the biggest challenges (Hall, Castrale, & Zimmerman, 1993). The researcher believed
that it was imperative to determine business and education positions and knowledge of
these areas prior to beginning the process.
The fourth area, Prospective Activities, outlined the intent and extent of the
partnership (speakers, classroom activities, hours, intern/externships, etc.). Such
activities went beyond providing funding, or writing a check; they offered meaningful
and valuable connections between students and the community as a whole (Hood &
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Rubin, 2004). They began to see early on, the value their education had to the life they
envisioned after high school (Nasworthy & Rood, 1990).
Purpose of the Study
The research intended to identify the similarities and differences between
businesses and educational institutions to provide insight into how both groups enter into
partnerships that may impact the educational outcomes of the community and educational
opportunities for students. It is the rationale of the researcher that the results provide
relevant information to foster successful development of collaborative partnerships
between Bartlett City Schools and local stakeholders that positively impact student
learning.
Research Questions
The motivation for conducting this research was to focus on the development of
the relationship with local businesses representing a suburban community and its newly
formed municipal school system to impact student learning and career readiness. The
Conference Board of Canada developed a tool to survey business-education community
partnerships around the globe (Watt, 2003). Similar to Watts’s survey, this study was
subdivided into sections focusing on the intended goals, enabling characteristics,
anticipated challenges, and prospective activities associated with establishing one or
more business-education partnerships in this community and established areas of the
dissertation’s interest and the focus of the study. Four questions about the relationships
arose and guided this study.
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1.

How did select members of the business and education sectors within a

suburban community rank order the importance of goals for creating businesseducation partnerships?
2.

How did select members of the business and education sectors within a

suburban community rank order the utility of characteristics contributing to the
success of business-education partnerships?
3.

How did select members of the business and education sectors within a

suburban community rank the difficulty of overcoming challenges commonly
confronting business–education partnerships?
4.

To what extent are select members of the business and education sectors

within a suburban community willing to commit to common practices associated
with business-education partnerships?
Importance of the Study
This study provided a starting point for the creation of business-education
partnerships within the Bartlett, Tennessee community. These partnerships are intended
to result in the development of educational experiences that take students beyond basic
classroom learning and engage them in real world application of the ideas and theories of
what they have learned. Parties interested in entering into a business-education
partnership needed to be well acquainted with one another’s perceptions and beliefs prior
to beginning the process of development. The research conducted provided both the
business community and the educational institutions with better understanding of the
levels of preparedness and involvement associated with such partnerships.
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Chapter 2: Review of the Literature
History
According to Hogue (2012), the community has historically been involved in the
organization of schools. Community involvement can be traced back to the nineteenth
century and neighborhood schools influenced by the concern for the education of the
children of the community (Epstein, 2010; Spring, 2008; Ward, 2001). During the first
half of the twentieth century, according to Kisner, Mazza, and Liggett (1997) businesses
began to focus on how schools were operated noting that the primary goal for schools
was to prepare students for work. Additionally, Merenda (1989) and Rigden (1991)
stated that a rise in business- school relationships occurred during the 50s and 60s.
Businesses began to volunteer in the classrooms and make resources available for
internships, part-time jobs, and scholarships. Throughout the 20th century, relationships
between schools and the business community have existed and merit review.
1900-1930 . Partnerships between schools and businesses dated back into the
nineteenth century (Spring, 2008). Increased industry at the turn of the century,
combined with the rise of the Progressive movement allowed for changes in education
(Epstein, 2010: Spring, 2008). Progressive fears of political and big business corruption
led to a movement that focused on the idea that local autonomy and leadership held the
key to developing changes that would serve the needs of the community (Kisner et al.,
1997; Spring, 2008). Professional educators also saw the need for change as they
envisioned high schools would by necessity align with the demands of society (Angus &
Mirel, 1999). As local industries grew, and the demand for products increased in the early
1900s, business leaders sought ways that developed the skilled workers they needed.
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Vocational educational opportunities focused on preparing students for specific skilled
jobs (Herbst, 1996). The fear of businesses looking toward cheaper immigrant labor
sources also brought about changes in business-education relationships (Spring, 2008).
The result was a movement that saw public schools add classes in specific trade areas
and, in doing so, established free public schools engaged in technical and industrial
education (Herbst, 1996). Sagers (2004) discussed the fact that the Federal government
understood the need for education to be partnered in some fashion with businesses. The
Smith-Hughes Act of 1917 promoted the creation of cooperative education programs
between companies and schools and provided federal funds for their development (Sager,
2004).
These cooperative education programs (co-ops) were based upon the vocational
and agricultural needs of the community and prepared students to enter directly into the
workforce after graduation. Businesses helped to develop a workforce that was skilled
and qualified for employment. Such development signaled a victory for proponents of
vocational education however the change was vigorously contested by some educational
leaders (Herbst, 1996). This period of created vocational schools generated a split
between public schools and the vocational schools as educational institutions began to
crop up. (Angus & Mirel, 1999; Herbst, 1996). In the years that followed the passage of
the Smith-Hughes Act of 1917, there was substantial growth in the creation of vocational
secondary education programs. These programs often were developed based upon the
needs of area businesses (Lynn & Willis, 1994). During the 1920s, a decreased teenage
job market impacted both vocational and public schools (Angus & Mirel, 1999).
Consequently, in the years that preceded the Great Depression, the gap between stand-

	
  
	
  

10	
  

	
  
alone vocational schools and public schools narrowed as many public schools began to
house vocational programs on their campuses (Herbst, 1996).
1930-1950. The Great Depression coupled with the reduction in teenage
employment opportunities resulted in public schools seeing a rise in enrollment and not
enough funding (Angus & Mirel, 1999; Herbst, 1996;). Accordingly, this era impacted
business- education partnerships, as jobs were scarce and vocational programs saw
drastically reduced federal funds. This forced local educational systems and companies to
collaborate to maintain the educational necessities in the community (Ward, 2001).
Educational systems battled with the government as to how best serve the youth of the
nation, through service in New Deal programs or education (Angus & Mirel, 1999).
Herbst, (1996) believed that the comprehensive high schools were not well enough
equipped to house vocational programs. Compromises were struck as the government
passed the George-Dean Act in 1937 that expanded funding for distributive education
while the Fitzgerald Act of 1937 established federal regulations regarding apprenticeships
(Novack, 1949). World War Two saw the focus of educators shift in purpose from job
preparation to keeping students in school (Angus & Mirel, 1999; Spring. 2008).
In the late 1940s, a new movement gained ascendancy with educators. The life
adjustment movement focused on enrollment numbers and the needs of all students.
Results of this position led to curriculum standards that were adjusted to meet the needs
of all students, and focused on preparing students for the responsibilities associated with
adulthood (Angus & Mirel, 1999). Members of this movement believed that the majority
of high school students were not adequately prepared for vocational or college
preparatory tracks, leading to a growing demand that a student should receive at a
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minimum an education that provided some preparation for post-graduation
responsibilities (Butts & Cremin, 1953).
1950-1980. With the end of World War Two, educational focus shifted. While
the early part of the twentieth century believed in preparing students for either college or
career, the post World War Two years saw that focus retargeted to only keeping students
in school and the development of equal educational opportunities for students (Angus &
Mirel, 1999). Businesses maintained their involvement in the schools; in fact, Merenda
(1989) and Rigden (1991) stated that a rise in business-school relationships occurred
during the 1950s and 1960s. Community involvement, including businesses, sought
increased authority over educational decisions (Spring, 2008). Companies began to
provide volunteers in the classrooms and made resources available for internships, parttime jobs, and scholarships. Criticisms of not preparing students for the workforce
helped to defend the establishment of partnerships (Angus & Mirel, 1999).
The passage of the Elementary and Secondary Education Act in 1965 (ESEA)
became a significant piece of legislation during the period. The intent of the law ensured
federal funding for education for low-income families (Thomas & Brady, 2005). An
important part of the funding was encapsulated in Title I, which focused federal funding
on educational entities to increase programs and services for low-income families
(Thomas & Brady, 2005). ESEA increased federal funding to schools for educational
services beyond providing land for schools and special programs and provided
opportunities for low-income students (Hogue, 2012). Vocational educators recognized
the need for focus on students deemed, “youth with special needs” (Herbst, 1996).
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Identified Title I funding was used to enhance further vocational education programs
(Herbst, 1996).
In the years following the passage of ESEA in 1965, how the funds were used
began to be questioned (Herbst, 1996; Thomas & Brady, 2005). Abuse of federal funding
was identified in the 1969 report Title I of ESEA: Is It Helping Poor Children? (Thomas
& Brady, 2005). As a result of this report, how the funds were used came under scrutiny.
Accountability measures were developed as Congress reauthorized and amended the
1965 Elementary and Secondary Education Act four times between the time it was passed
in 1965 and 1980, each time, it reaffirmed the government’s dedication to funding
educational programs for low-income students (McDonnell, 2005).
1980-2000. A decline in federal spending for education began in 1981 (Thomas
& Brady, 2005). President Reagan’s administration renamed Title I to Chapter 1 and
maintained its intent and purpose, but cut much of its funding (Thomas & Brady, 2005).
In 1983, the federal government released the Nation at Risk report. This report
emphasized the need for businesses and schools to work together to promote academic
achievement and success (Spring, 2008). Businesses, along with politicians were
concerned about global competitiveness and desired partnerships that would address
academic and skill levels (Herbst, 1996). During the 1980s and early 1990s, business
partnerships with schools primarily consisted of adopting a school (Sager, 2004).
However, at the end of the 20th century, schools and businesses alike realized that there
was a need for further development of partnerships.
Post-2000. The No Child Left Behind Act of 2001 further shifted accountability
to local education associations, it allowed parents and community entities to further
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invest themselves in the education system (U.S. Department of Education, 2008). With
federal funding directly tied to accountability, local education associations were entrusted
to provide students with educational opportunities and knowledge that meet statemandated standards and performance. In 2009, the federal government further amended
the 1965 Elementary and Secondary Education Act with the Full-Service Community
Schools Act (U.S. Congress, 2010). The focus of this law was to create partnerships
between public schools and stakeholders in the community and provided necessary and
needed services. Some researchers believed that continued collaboration between
businesses and educational institutions would lead to more successful and prepared
students (Henderson & Mapp, 2002; Hogue, 2012; Wang & Boyd, 2000). The federal
government reauthorized the Elementary and Secondary Education Act, as the Every
Student Succeeds Act during the time this study was conducted.
With the historical precedence of business-education partnerships established, it
was important to make sure that, both sides realized that in developing a partnership, the
purpose, the means to achieve the goal and their perspective roles must be defined clearly
to impact student achievement. Identifying the type of relationship to be established was
an essential beginning piece for both schools and businesses.
Relationships
The new school system in Bartlett needed to focus on developing the relationship
with its local community. Developing relationships that directly created involvement
between the schools and members of the local community, including businesses, parents,
and other individuals exemplified the idea of community involvement (Henderson &
Mapp, 2002; Sanders, 2003). These partnerships helped establish relationships that
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provided schools with a variety of opportunities not limited to internships and available
speakers at the school but supplies and possible financial support, as well (Nelson,
Palonsky, & McCarthy, 2007). Additionally, the partnerships provided an opportunity
for local businesses to proclaim and support local education efforts. Overall school
success in the Bartlett City School system will be impacted by the development of
positive community relationships resulting in higher academic achievement (Henderson
& Mapp, 2002; Wang & Boyd, 2000).
In developing such relationships, it was necessary to discuss the characteristics
associated with school and business partnerships. Noman (2001) stated that:
Characteristics of effective school-business partnerships have been
identified by some researchers, although it appears that most have come
from research in the major urban areas. Among the most critical
characteristics of effective school-business partnerships are activities that
support partnership objectives, equality of participation in partnership
activities that result in student benefit, an assignment of a partnership
coordinator with clearly defined responsibilities, training of partners, and
mutually beneficial outcomes that can be measured and evaluated. (p. 8)
It is important to note that these ideas of developing partnerships were from the
1990s and represented the beginning of a new vision for partnerships. This vision
required that the schools and businesses clearly define their objectives and a means to
evaluate if they are being met. These partnerships are not short-term fixes to raise
monies for schools, but rather long term relationships that served to advance the missions
of both the schools and the businesses in improving academic achievement as well as
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developing relevant work skills (Cowan, 1994). Developing a strong tie with the schools
furthered the stature of the company within the community (Sanders, 2003).
While businesses influenced their position within the community, schools needed
to focus on their roles and responsibilities in such partnerships. Strong school leadership
at both the district and school levels was considered vital for school and community
partnerships to be effective (Ferguson, 2005; Johnson, 2007; Marzano, 2003; Sanders &
Harvey, 2002; Wang & Boyd, 2000).
Framework
Alba (2000) discussed the need for evaluating the relationships between schools
and the community. Specifically, the study looked at partnerships between schools and
businesses. The researcher divided partnerships into three categories based upon
Rigden’s 1994 work. They were adopt-a-school model, project-based model, and reform
model. Each of these types of partnerships addressed needs within the school but rarely
has a sustained impact on academics. Alba suggested that the reason for such limited
impact was due to barriers preventing the partnerships from truly being successful. The
main obstacle related to ethical leadership from both sides. The researcher maintained
that the development of a meaningful evaluation system effectively brought down these
barriers and allowed partnerships to be more efficient (Alba, 2000). Sandra Gray (1984)
suggested that there were nine steps that schools can take in creating what she defined as
effective school/community partnerships: a) create awareness, b) identify needs, c)
establish program goals, d) develop program objectives, e) identify potential resources, f)
develop program design, g) implement the program, h) evaluate the partnership, and i)
ensure continuing support. She discussed school systems that had developed partnerships
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and the impact the partnerships had on the academic structure and programs offered by
these systems.
School partnerships within the community can be broken down into four groups:
business partnerships, school-university partnerships, service learning partnerships and
school-linked service integration, according to Sanders (2003). Bartlett City Schools has
created direct ties to the University of Memphis through its dual enrollment offerings and
the teacher education program that placed student teachers in the schools at all levels.
The Bartlett City government has developed a relationship, at least at the high school
level through the Leadership Bartlett program, which engaged students in learning how
the city government works. Additionally, there are service-oriented groups such as the
Key Club that is directly tied to the Kiwanis club, a civic and service organization. The
business partnerships, however, needed to be cultivated and developed carefully.
Gray (1984) suggested that the first step to establishing a successful partnership
was created awareness. It behooved the school district to look at the needs of the business
community to establish programs that helped promote interest in a partnership. Hogue
(2012) presented the findings of Hoff (2002) who used a survey tool to examine school
and business partnerships from the business point of view. The results indicated that
companies envisioned a) a stronger role in the development of goals for the partnership,
b) a closer link between their services and improved academic achievement, c) improved
feedback on outcomes, d) a clear plan of action with identified leaders to carry out the
goals, and e) a school‘s guidance of the partnership based on clear objectives and
accountability measures. These results suggested that 30 years after Gray (1984)
developed her steps to instigate effective school partnerships, businesses needed to see
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from the very beginning that the partnership was well structured and that it will be
maintained over time.
Goals
According to the Council of Chief State School Officers (1996) Standard 4,
administrators are evaluated on their abilities as school leaders to, “promote the success
of all students by collaborating with families and community members, responding to
diverse community interests, needs, and mobilizing community resources,“ (p.16).
Development of a sustainable and meaningful partnership required that those entering
into the partnership have a very clear understanding of each other’s needs and outcomes.
Healthy communities maintained strong socioeconomics, service structures and social
capital (Benson, 1996). Businesses sought the publicity and recognition for their
community support while schools were looking for means to further their academic
programs and achievement. Preston (2011) defined community involvement as any
connection between schools and community members, organizations or businesses,
which directly or indirectly support the physical, social, emotional and intellectual needs
of students. Communities have had multiple rationales for developing partnerships that
are school centered (Sanders, 2003). School systems accepted that as a singular entity it
could not provide the necessary components to foster community growth (Sanders,
2001). Changes in family demographics and the local workforce necessitated
collaboration to deliver tool to the students that would enable them succeed academically
and in their future careers.
Building/strengthening civic cooperation and relationships have been the desired
outcome of business-education partnerships. Creating service-learning opportunities
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within the community provided students with experiences that resulted in more involved
citizens, while at the same time invigorating the classroom setting (Halstead & Schine,
1994). By undertaking activities that entail civic responsibility, schools and businesses
directly promoted a commitment to the community. This commitment often resulted in
students deciding that this community was where they wanted to stay. Businesses
benefited from the creation of such partnerships as it enabled the development of pupil
‘employability’ skills.
Involvement of community groups and businesses in schools has been connected
with increased opportunities for learning (Durkin, 1998; Epstein, 2001).
Enhancing/enriching the scope of school curricula with the input from local businesses
helped students understand the implications their education had on their ability to
effectively join the workforce either directly after high school or at some point after
completing some level of post secondary schooling. Additionally, partnerships engaged
students with direct correlations to college and career readiness, i.e., what areas to study
and the credentials necessary to be successful beyond the required schooling. Schools
reaped the benefits of partnerships as dropout rates were reduced while graduation rates
increased. (McPartland & Nettles, 1991).
Some researchers believed the “Community involvement meant inviting
businesses to interact with students and their families regarding job shadowing and
employment opportunities,” (Saskatchewan School Boards Association, 2007). Through
business-education partnerships, communities increased workforce preparedness and
capacity. A revamped vocational technology program allowed businesses and schools to
develop a competent workforce that is prepared for the rigors of the workplace (Hutchins
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& Akos, 2013; Sanders, 2003). There have been instances where academic courses such
as career and technical classes such as auto shop or health and occupational students have
been able to shadow at local businesses that allowed them insight into the real world
functionality of these companies. Auto-shop related and health occupational sciences are
just two possible partnerships that could be created within the local community, resulting
in the creation of a viable workforce to promote and expand the community.
Additionally, these students would have a clearer understanding of their expected role(s)
in the community (Bridgeland, DiLulio & Wulsin, 2008; Walsh & Perry, 2014).
Characteristics of Successful Business-Education Partnerships
By establishing clear goals for a partnerships as well as clearly stating what is to
be achieved, entities wanted to turn their focus to defining the characteristics that
supported and pushed the partnerships forward. Some researchers (Gray, 1984: Noman,
2001; Sanders 2001) believed that developing clear roles and characteristics provided
entities wishing to design and maintain a partnership the ability to succeed in the ultimate
goal of enhanced education for students. Sanders’ (2003) stated criteria for selecting to
enter into a business-school partnerships were based on a shared commitment to goals,
collaboration, and open communication. To foster and create business-education
partnerships that are successful, there are three key components: administrative
involvement in the decision to partner, open communication for resolution of differences,
and a method of evaluating the partnership(s) should be in place (Hopkins & Wendel,
1997; Nasworthy & Rood, 1990). A shared sense of ownership of the partnership
between the entities was essential so that both are equally committed to the process from
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the very beginning. Shared ownership helped to prevent issues such as resources and
information sharing from becoming an issue (Boyd & Crowson, 1993).
A school well connected to the community and other businesses provided
substantial connections within the community. Bartlett City Schools System served all
students within the city of Bartlett. As the only high school that served grades 10-12 it
maintained significant ties to the community are significant. Identifying the assets
(businesses) within the community and to some extent outside the geographical
boundaries of the community was crucial to being able to determine possible partnerships
that engaged the community and the schools in a way that positively impacted and
enhanced the academic programs offered at the school. Stakeholders who ultimately
chose to enter into the process of developing a business-education cultivated deliberate
relationships with interested parties prior to entering into a partnership. Interactions
between stakeholders are the pillars upon which effective communication and actions are
based. Collaboration can only be effective when all parties are directly and equally
involved in the process (Hopkins & Wendel, 1997; Nasworthy & Rood, 1990; Sanders &
Epstein, 1998).
Implementing a successful partnership necessitated clear and consistent
communication that allowed all stakeholders (parents, students, educators, and
businesses) the ability to have input and accountability in the partnership. Sanders and
Epstein (1998) recommended that schools and businesses create an action team. This
team would be made up of stakeholders whose sole purpose to the partnership was to
establish, the means through which implementation and evaluation can occur. Once the
dialogue had been created, honest and relevant discourse can occur resulting in the
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formation of goals that are practical, achievable, and sustainable. Open communication
without fear of reprisal allowed for authentic conversation to occur leading to authentic
and meaningful reflection by all parties. Hann (2008) quoted the experiences of Englen,
the resident practitioner of school-business partnerships for the National Association of
Secondary School Principals, “The school-business partnerships must fit with the values
and norms of your community,” (p.27). The only way to achieve success would be direct
involvement of the community-at-large.
Success in establishing meaningful partnerships required that both parties
examine and rationalize the depth and allocated time for the partnerships (Sanders, 2003).
Any group wishing to create and maintain business-education partnerships needed to
establish clear leadership and management. While it was important for businesses to
have a voice and involvement in partnerships, it was the school that became the ultimate
beneficiary of the collaboration. District and School based leaders knew the needs of their
students and the community (Hood & Rubin, 2004). Their insight and knowledge about
the inner workings of the school, as well as the academic needs of the partnership played
a critical role from the onset of the process (Epstein & Sanders, 2006). Businesses,
which, have worked with schools in establishing partnerships gained insight as to the
potential employees that are being produced by the school (Nasworthy & Rood, 1990).
Identifying the characteristics that positively impacted relationships with local
businesses was also a key process in developing service-learning opportunities for
students. Partnerships needed to be developed that allowed both business and education
institutions to reap the benefits of the partnership. Businesses gained interaction with the
emerging workforce and were able to create meaningful relationships within the
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community, this resulted in a positive image of the company within the local community
and possibly outside the local community (Ritter, 2002). Respectively, the educational
institution realized the same outcomes with the bonus that the students through the
learning opportunities developed a deeper understanding of how their actions impact their
learning and academics success, as well as personal growth.
One of the primary characteristics of business-education partnerships was to
enhance the learning of the students while effectively increasing their public
understanding of the importance of their education. That is to say, how learning directly
impacts civic responsibilities, i.e., getting and maintaining a job to support themselves,
possibly a family and the community as a whole (Ritter, 2002). Service-learning
opportunities became less efficient when students were engaged in work that they
deemed redundant and viewed as menial rather than meaningful (Ruggenberg, 1993).
The more students were hands on, the more they were able to use their skills. Often such
opportunities may have led to mistakes, however, Ruggenberg (1993) contended that
students needed to be able to review their mistakes with a supervisor or authority figure
to fully understand the consequences of their decisions. This step provided a valuable
lesson in learning from our mistakes and could have a direct impact on understanding
inside and out of the classroom (Alvarado, 1997).
Hann (2008) referred to the expertise of Jay Englen, who attributed the success of
a school and business partnerships to the alignment of the goals with community norms
and values. Based on this philosophy, it was important for the companies and the school
system to share a common belief in the community and used these beliefs as a necessary
tool for developing partnerships. Equally important were the ideas that meaningful
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partnerships required both parties to examine and create a shared commitment to the
goals, collaboration, and open communication that will be needed for the partnership to
succeed (Sanders, 2003; Sanders & Lewis, 2005).
Strong developed leadership and management became central and key elements to
the establishment of successful partnerships. Gray (1984), mentioned nine steps that
schools needed in creating what she defined as effective school/community partnerships:
a) create awareness, b) identify needs, c) establish program goals, d) develop program
objectives, e) identify potential resources, f) develop program design, g) implement the
program, h) evaluate the partnership, i) ensure continuing support. By selecting a strong
group of leaders to focus their efforts on these nine characteristics, partnerships
established a better chance of obtaining the desired goals. Leaders hoped to achieve
success with a business-school partnership scrutinized the process from its initial stages
and throughout the process as it developed. Success in establishing meaningful
partnerships required that both parties examine and rationalize the depth and allocated
time for the partnerships (Sanders, 2003). Authentic and meaningful reflection and
evaluation of the partnership ultimately allowed both parties to determine the successes
and failures of the partnerships. However, this often meant opening oneself up to public
scrutiny. Successful partnerships needed to be able to withstand public scrutiny so the
leadership and the management of the partnership appeared as transparent as possible.
Naysayers were quick to point out issues with leadership and, therefore, the product
being produced. To avoid such issues, the dialogue between the businesses and the
schools needed to be open. Open communication without fear of reprisal allowed

	
  
	
  

24	
  

	
  
genuine conversations to be entered into, and promoted the growth of the partnership(s)
(Cushing & Kohl, 1997; Preston, 2011).
Activities
Activities associated with partnerships focused on developing relationships at
three levels: the student level, the business level, and the societal level (Hood & Rubin,
2004). At each of these levels, activities needed to promote the interests of both the
business and the schools. Businesses planted the seeds of interest in students and
potentially created future employees. Students through the activities experienced the
importance of their education and how it impacted their ability to enter the workforce.
Both students and businesses alike, through their involvement with each other,
fostered a sense of citizenship. According to Nasworthy and Rood (1990), both
educators and businesses held one goal in common, “ to ensure the quality of life in the
community they share,” (p.16). Businesses to provided mentors to students to further
their involvement (Hood & Rubin, 2004). Programs such as one-to-one mentoring,
according to McPartland and Nettles (1991), had a significant positive impact on student
grades and attendance. These programs provided a means to help foster the importance
of education to a student. Mentoring activities often included a focus on academics but
also involved activities that fostered student self-efficacy and confidence, such as mock
interviews (Hood & Rubin, 2004). Developing these traits in the students impacted
decision-making skills. Developing such citizenry skills, in addition to being able to
perform multiple intricate tasks, was a critical aspect that partnerships have cultivated in
order to provide students with the requisite skills for future employment (Nasworthy &
Rood, 1990).
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At the school level, businesses have chosen to be involved in activities that helped
to improve student achievement. Classroom visits served as a means to introduce the
business to classes and the relationship between learning and the workplace (Hood &
Rubin, 2004). Beyond the visits, businesses may have chosen to open their business to
students for tours, workshops, and skills-training opportunities. As the partnerships
developed, some businesses offered job shadowing and internships to provide real-world
experience to interested students. Financial incentive in the form of scholarships and
grants were made available to students to promote their involvement in the partnerships.
Students were not the only ones who benefited from partnerships. Businesses
worked to develop means to provide workshops and professional development activities
that allowed teachers to be directly involved in the process. Grants and donations of
equipment from the business helped to further the capabilities of teachers to enhance and
improve student learning (Hann, 2008). Businesses further extended help to teachers by
providing resources that will support and further the curriculum. The activities
businesses undertake and entered into with schools should not just be based on
interaction with the students. The relationships promoted technological and workplace
skills students need for the job market and activities involving the administration and
teachers were an important part of effectively developed partnerships (Cushing & Kohl,
1997; Sanders, 2001).
Hood and Rubin (2004), in, Priorities for Allocating Corporate Resources to
Improve Education, engaged in dialogue with businesses to determine the types of
activities and work that involved administrators and teachers that impacted student
achievement. Successful partnerships came from open communication in the following
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areas: identifying the respective needs of both parties, encouraged schools to develop and
utilize business models effectively in the curriculum, as well as providing professional
development opportunities to administrators that will solidify their commitment and
understanding of the partnership. In regards to teachers, businesses believed that through
partnerships, they helped develop a curriculum that furthered the development of student
skills necessary for the workforce, i.e., technology usage, and workplace learning
opportunities. Working with the teachers also generated the opportunities for businesses
to interact with the students through many of the activities mentioned.
To effectively engage in the activities noted above, the most critical and sensitive
of the activities related to business and school partnerships was a consulting/advising role
to make sure both sides gained mutually beneficial results from the partnership. School
policies needed to change to accommodate the activities that became associated with
different business-school partnerships. Businesses needed to play a direct role in the
discussions with policymakers (local school boards) to ensure that activities were in the
best interests of the students. Policy setting perhaps more than any other activity faced
the greatest degree of scrutiny by policymakers, businesses, and the public. For this
reason, greater transparency in actions taken by involved parties was needed. Through
such actions the partnership’s goals and related activities to achieve these objectives were
more apt to be in line with the policies and protocols of both the businesses and the
educational system.
Challenges
Many of the characteristics that make for a successful partnership between
schools and businesses have also presented some of the greatest challenges to their
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success (Hood & Rubin, 2004; Sanders, 2003). Reflecting on the positive characteristics
mentioned earlier, failure to maintain them in a positive manner most likely produced
negative outcomes, such as being seen only as a way to enhance public image (Hood &
Rubin, 2004). Conflicting business/education policies, practices, targeted specific areas
such as mathematics and science restricted the ability to reach some students (Hood &
Rubin, 2004). Additionally, values or unaligned motives often prevented the
establishment of meaningful dialogue and purpose. This event led to delays and loss of
the needed partnership.
Researchers, who have written on the subject of business-education partnerships
understood that challenges existed, that if not faced early and efficiently, inhibited the
creation and success of associations (Dymond et al., 2013; Hood & Rubin, 2004;
Sanders, 2003). Some of the obstacles encountered in creating partnerships were:
Participation, Time, Community Partners, Leadership, Funding, Communication, and
Focus (Sanders, 2001). Cushing and Kohl (1997) identified three obstacles towards
effective partnerships: Public Scrutiny, Staff Burnout, Attitudes and perceptions
(Administrators/Teachers). Any or all of the challenges just mentioned may have
profoundly impacted partnerships.
The business-education partnership relied on effective communication and indepth understanding of the time and activities required by the partnership (Preston, 2011).
Limited time to network, build relationships, and collaborate, before and during a
partnership ultimately impacted the validity and extent to which a partnership could be
deemed successful (Cook, 2005). Success in establishing meaningful partnerships
required that both parties examine and rationalize the depth and allocated time for the
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partnerships (Sanders, 2003). The allocation of time to develop clear communication,
use of human capital, and the other characteristics that exemplify a solid partnership
relied upon the effective leaders and supporters to drive the process throughout its stages.
Partnerships that did not have a clear understanding of purpose, identified
limitations, and established leadership or “champions” of the cause faced difficult times
in not only establishing a partnership but also being able to maintain it (Hall et al., 1993).
Additionally, without the proper leadership or “champion” of the partnership,
insufficiencies that negatively impacted the partnership were created. Lacking sufficient
financial resources and human capital (staffing/volunteers) resulted in burn out and shift
in attitudes among those involved in the partnerships (Cushing & Kohl, 1997). Public
Scrutiny, Staff Burnout, Attitudes and perceptions (Administrators/Teachers) often
hindered progress (Cushing & Kohl, 1997). Such challenges impacted the development
and maintenance of a partnership as well as its focus and intent. This action led to
confusion between the partners, which, created intangible benefits for all parties
involved.
If the message, purpose or goals are unclear, it is very probable that a businesseducation partnership faced issues in being not only created but also maintained. The
unclear linkage between business and school improvement goals often was a source of
difficulty in creating and maintaining effective partnerships (Epstein, 1995). Such
challenges impacted the abilities of parties involved that resulted in a sense of
territoriality, which negatively impacted the effectiveness of a partnership (Boyd &
Crowson, 1993).
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Often, businesses donated technology to schools as a means of fostering and
maintaining a relationship with a school. However, this type of relationship is flawed
because technology became outdated very quickly (Hann, 2008). Technology may have
been a source of contention for partnerships as the needs of the schools may far exceed
the capabilities of the businesses, depending on their size. Additionally, while
technology donated impacted academic achievement for a period of time, it only does so
if maintained and updated as needed to keep it functional at the school level (Hann,
2008).
Summary
Further study was warranted into the relationship between schools and the
business sector. Conflicting views of the business community‘s relationship with public
schools continued to exist and deserved further investigation (Hogue, 2012). This study
identified the goals, characteristics, challenges and activities determined necessary by
both businesses and Bartlett City Schools in developing relationships to further student
academic achievement. The literature reviewed in this section provided insight into to
the key tasks associated with creating a business-education partnership, and the need for
school and business relationships. This research focused on the development of the
relationship with local businesses representing a suburban community and its newly
formed municipal school system in Bartlett, Tennessee. The results of the survey
provided clear commonalities and differences that currently exist in the community.
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Chapter 3: Methodology
Introduction
The creation of the new school system provided the researcher the opportunity to
use quantitative measures to investigate the social changes and expand understanding of
the community in Bartlett. The researcher used a survey tool to analyze the current
understandings and relationships that existed between the local education system and
local businesses. The intention of the research is to provide insight as to the importance
of the relationships between community businesses and the municipal school system in
promoting a successful partnership. Data will be gathered from both businesses and the
school system to support the findings of the surveys. Such research will benefit the
community by showing how the bases for cooperative endeavor created by the businesses
and the school system promote social and economic growth among the participants.
For this study, the researcher chose to use, quantitative (empirical evidence)
theories and practices. The research questions were developed based upon a variety of
theories that helped to guide development of the methodology, methods, and tools for
gathering data. It is important for researchers to carefully decide upon a theoretical base
for their research practices, beginning with the researcher's epistemological stance. There
were three other elements that created the model for this research study: theoretical
perspective, methodology, and method (Crotty, 2003). Methodology was defined as the
strategies the researcher followed to collect the evidence and data needed to be able to
make decisions about what has been observed during the research. Methodologies
provided a road map for developing the means by which the researcher may interact with
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the group(s) being observed. The choice of methodology determined the ways to link the
data to the outcomes.
With the immediacy of the situation unfolding in Bartlett, Tennessee, the
researcher decided to use quantitative measures to develop areas of need concerning the
development of school-business partnerships. The survey that has been administered
provided the researcher with the evidence necessary to be able to offer insight as to how
the creation of a new school system has impacted the positions of businesses and
education sectors in the development of school-business partnerships.
The creation of the municipal school system in Bartlett, Tennessee, afforded an
opportunity to study the means through which the burgeoning school system and the local
business community interact and supported one another. A sample that is representative
of the larger group has been taken to provide information for the community at larger.
The primary objective of this study was to develop recommendations for businesses and
the educational establishment in Bartlett to assist in the creation of business-education
relationships that positively enhanced the academic achievement of a student and at the
same time provided the businesses with potential employees. Through the use of a
survey tool, the researcher determined and presented clear commonalities and differences
that currently exist in the community toward the development of business-education
partnerships. The analysis of the survey results included looking at the comparisons
using the Friedman Test and the Wilcoxon Tests. Based on the results obtained from the
survey, the researcher analyzed the results and formulated interpretations of the data, and
provided recommendations to those involved in the development and implementation of
business-education partnerships.
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Statement of the Problem
As the new municipal school system worked to define itself within the community
and the state, business-education partnerships allowed the education system and the
business community to further their aims and maintained educational standards and
quality. The development of business-education partnerships in communities such as
Bartlett depended upon four major areas: intended goals, enabling characteristics,
anticipated challenges, and possible activities associated with establishing one or more
business-education partnerships in this community. This study was designed to analyze
these four areas during the second year of operation of the municipal school system.
An analysis of the current climate towards building business-education
relationships was a crucial part of the system being able to identify itself as a community
scheme. This study made use of survey tool to identify the beliefs held by the business
community, and the education officials tasked with developing the policies and practices
of the school district. The researcher also believed that this study will serve as the basis
for further studies into the business-education relationships as the new school district
developed and interacted with the community.
In creating business and education partnerships within a community such as
Bartlett, potential partners took the time to consider four key factors of the partnership
(Goals, Characteristics, Challenges, and Activities). Intended Goals are the foundation of
the partnerships. These goals are not meant as short-term fixes for issues, but rather, as
sustained programs that enhanced and enabled the businesses and the schools to engage
students directly in learning.
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Groups and individuals wishing to develop meaningful partnerships defined the
enabling Characteristics (vision, ownership, community standing, communication, goals),
Challenges (Conflicting policies, human and financial resources, time, lack of
leadership), and Activities (speakers, classroom activities, ours, intern/externships) that
outlined the intent and extent of the partnership. Such beliefs went beyond simply
writing a check; they provided meaningful connections between students and the
community. Once established students should see the value their education had to the life
they envisioned after high school. As the partnership grew, the characteristics became
embedded in the community, which led to a sense of civic pride and involvement. Such a
reputation may serve as an added attraction to families who are moving to the area.
As with any creative process, there will be challenges that needed to be identified
and discussed before entering into a partnership. Both the businesses and educational
institutions needed to be aware of the challenges and how to navigate them to provide
meaningful experiences for the students. At a basic level, time may seem to be the
biggest challenge. However, the researcher believed that it was imperative to examine
the business and education positions and knowledge of these areas before partnerships
were created.
Purpose of the Study
The research identified the similarities and differences between businesses and
educational institutions and provided insight as to how both groups enter into
partnerships that may ultimately impact the school setting of the community and reflected
the inclination of businesses and education sectors to enter into partnerships that
enhanced the opportunities for the students in Bartlett, Tennessee. The results provided
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needed information to allow for the successful creation of partnerships between Bartlett
City Schools and the surrounding businesses.
Research Questions
The purpose of this research was to focus on the development of the relationship
between local businesses representing a suburban community and the newly formed
municipal school system. The Conference Board of Canada developed a tool to survey
business-education community partnerships around the globe (Watt, 2003). Similar to
Watt's survey the one used in this study was created and divided into sections focused on
the intended goals, enabling characteristics, anticipated challenges, and future activities
associated with establishing one or more business-education partnerships in this
community. Four questions about the relationships were developed and guided this
study. These issues were as follows:
1.

How did select members of the business and education sectors within a

suburban community rank order the importance of goals for creating businesseducation partnerships?
2.

How did select members of the commercial and education sectors within a

suburban community rank order the utility of characteristics contributing to the
success of business-education partnerships?
3.

How did select members of the business and education sectors within a

suburban community rank the difficulty of overcoming challenges commonly
confronting business–education partnerships?
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4.

To what extent are select members of the commercial and education

sectors within a suburban community willing to commit to common practices
associated with business-education partnerships?
Importance of the Study
This study provided a starting point for the creation of possible businesseducation partnerships within the Bartlett, Tennessee community. These partnerships
when created should result in the development of educational experiences that take
students beyond basic classroom learning and engage them in a real-world application of
the ideas and theories of what they have learned. All parties involved in a businesseducation partnership needed to be well acquainted with each other's perceptions and
beliefs before beginning the process of development. This research intended to provide
both the business community and the educational institutions with a better understanding
of the levels of preparedness and involvement associated with such partnerships.
Assumptions
The study to be conducted promptly because the longer the community waited to
begin to establish business-education partnerships, the more difficult it would become to
allow students to benefit from them. The need for business-education partnerships was
apparent as both businesses and education institutions were looking for means to
supplement the curriculum to allow students to be college or career-ready by the time
they left high school. Businesses looked for means of developing future employees as
well as affording themselves the opportunity to become involved in the local education
system by creating an image of community responsibility that can be used for recruiting
purposes. The board of education actively sought out potential partners to enhance the
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educational experiences of the student population as it fostered and cultivated academic
excellence.
The involvement of entities from all avenues of commerce in Bartlett represented
an assortment of industries. These varied businesses and industries brought unique
perspectives on how they interpreted what a partnership to look like, and the goals,
activities, and challenges associated with said partnership. Participation in the survey
resulted in an adequate number of responses that allowed the researcher the ability to
draw conclusions that were representative of the community as a whole.
Limitations
The geographic area of Bartlett, Tennessee, provided limitations for the
researcher. Focusing only on businesses and industries within the City Limits of Bartlett,
the researcher hoped to qualify the results as representing specifically this community.
Participation in the survey also posed limitation to the study. The Bartlett Chamber of
Commerce was enlisted to reach out to its membership for help. Additionally, the
researcher was cognizant that the representation of businesses far out numbered of the
education officials asked to complete the survey. It was imperative to the credibility of
the study to have insight from these entities in the community as they were directly
involved in the possible creation of business-education partnerships, and their responses
were necessary to best evaluate the results of the survey.
Delimitations
Many local business entities had branches in the city limits, but are housed
outside of the community. For this reason, this study was restricted to businesses located
and housed within Bartlett, Tennessee; for example, FedEx a member of the Bartlett
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Chamber of Commerce maintained a location inside the city limits. The regional and
national offices of FedEx, however, are not located in Bartlett, so a survey was not sent.
A sample of 52-100 responses from Bartlett will be representative of the community as a
whole and will be needed to support the analysis of the responses.
Population Sample
The population being used for this survey consisted of two groups: local
businesses and industries, and members of the educational system. In considering these
two groups, responses from community-based businesses and industries and members of
the education system involved in the process of partnering, five members of the Board of
Education plus the superintendent of the district were sought. These individuals
represent the larger group as a sample of the population. The data obtained was from
locally based businesses; the researcher enlisted the help of the Bartlett Chamber of
Commerce in distributing the survey to its members.
Instrumentation
The survey tool used in this study was developed through review of studies that
had broader goals and the types of questions that were asked. The primary sources for
developing the types of questions used and the focus of these questions are from a tool
developed by the Conference Board of Canada to survey business-education community
partnerships around the globe (Watts, 2003). Using a survey based on Watt's 2003
survey that was developed by the Conference Board of Canada as a model, the researcher
developed a survey tool that focused on four areas associated with the establishment of
business-education partnerships in the Bartlett, Tennessee. The areas selected for this
research are the following:
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1.

Intended goals;

2.

Enabling characteristics;

3.

Anticipated challenges and;

4.

Prospective activities.

A field test of the survey showed took approximately 10 min. to complete, and a link to
complete the survey online was used to foster more responses and receive them promptly.
To expedite and increase the number of responses, follow- up emails were sent. A full
copy of the survey tool can be found in Appendix E.
Data Collection
The researcher provided the survey tool electronically through the use of a Survey
Monkey website (https://www.surveymonkey.com/r/G5HB3BM). The collection window
remained open for four weeks. The researcher gathered over 80 responses to assess the
results and formulate findings. Additionally, the researcher developed recommendations
regarding the disposition of the Bartlett business community and educational system for
developing business-education partnerships. Online resources contained within the
program Survey Monkey (https://www.surveymonkey.com/r/G5HB3BM) were used to
identify trends and a frequency among items generated by all respondents.
Analysis Method
The research asked the respondents to rank the goals, characteristics, and
challenges in order of importance. For all four questions, the researcher used the
Friedman Test to determine whether the ranks differ for Questions 1 through 3. Although
Question 4 did not involve ranks, it did involve ordinal data and accordingly, the
Friedman test was deemed appropriate. The Friedman Test consisted of a nonparametric
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alternative to a repeated measures one-way Analysis of Variance (ANOVA). It was used
to test for differences between the groups where the dependent variable being measured
is ordinal. It was also used for continuous data that had violated the assumptions
necessary to run the one-way ANOVA with repeated measures (e.g., data that have
marked deviations from normality).
The Wilcoxon Signed Rank Test was used as a follow-up procedure to determine
which specific pairs of ranks differ to compare perceptions among subgroups. This
provided the researcher the ability to compare perceptions by subgroups (just education
and just business) well as between subgroups. In other words, did business and education
leaders rank the goals, characteristics, and challenge the same? This test was the
equivalent of running many nonparametric t-tests. This test sometimes referred to, as the
Wilcoxon Signed Rank test is another nonparametric that allowed researcher to compare
two paired groups. Essentially this test was used for calculating differences between
pairs, allowing for analysis of the differences. The Wilcoxon Test also served as an
appropriate mean for testing the null hypothesis where there was the same maintained
distribution in two populations. The Wilcoxon Signed Rank Test assumed that there was
information on the magnitudes and signs of the differences between paired observations.
As the nonparametric equivalent of the paired student's t-test, the Signed Rank was used
as an alternative to the t-test when the population data did not follow a normal
distribution (Investopedia, 2015).
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Summary of Methodology
The creation of the new school system provided the researcher the opportunity to
investigate and develop further understanding of the community in Bartlett as events
unfolded. The data gathered from the methods used by were carefully analyzed and
scrutinized. The results are intended to justify the study and to impact the community to
create social change and to expand the interdependent relationship among businesses,
industries, and the municipal school system.	
  
The results of the survey provided clear commonalities and differences that
currently exist in the community. Conceptually, it was documented that businesseducation partnerships are based on the following principles:
1.

Partnerships that exist between business entities and educational entities

are primarily focused on enhancing student learning (Henderson & Mapp, 2002;
Noman, 2001; Wang & Boyd, 2000).
2.

For partnerships to be efficient and sustainable, there are core goals,

characteristics, and challenges that must be addressed by both businesses and the
educational entities (Ferguson, 2005; Johnson, 2007; Marzano, 2003; Sanders &
Harvey, 2002; Wang & Boyd, 2000).
By addressing these principles through the use of a survey, the results provided the
researcher with the ability to analyze and interpret the perceptions of the business and
education sectors in developing, entering, and sustaining business-education partnerships
that will serve to enhance the learning of the students and others.
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Chapter 4: Analysis
Introduction
The purpose of this study was to examine the perceptions of members of the
business and education sectors with respect to forging an effective partnership in a
suburban community. The research intended to identify the similarities and differences
between businesses and educational institutions to provide insight into how both groups
enter into partnerships that may impact the educational outcomes of the community and
educational opportunities for students. The study examined the perceptions of members
of the business and education sectors with respect to forging an effective partnership in a
suburban community. Derived from this overall purpose are the four more specific
research questions below: Derived from this twofold purposes were the four more
specific research questions below:
1. How did sampled members of the business and education sectors within a
suburban community rank order the importance of seven goals for creating a
business-education partnership?
2. How did sampled members of the business and education sectors within a
suburban community rank order the utility of seven characteristics contributing to
the success of a business-education partnership?
3. How did sampled members of the business and education sectors within a
suburban community rank order the difficulty of seven challenges commonly
confronting business –education partnerships?
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4. To what extent are sampled members of the business and education sectors
within a suburban community willing to commit to each of twelve common
practices associated with business-education partnerships?
After a brief description of the context in which the data was collected and the
demographics of the individuals who provided them, the chapter then turns to outlining
the analytic procedures and providing the statistical outcomes pertinent to answering the
four research questions. Concluding the chapter will be a short summary of what was
learned from these analyses.
Context of the Study
Having received a determination from the University of Memphis that this
research does not require Internal Review Board approval (Appendix A) and obtaining
permission to conduct research inside Bartlett City Schools (Appendix B) the researcher
opened the online the survey tool (Appendix E) for responses. As established, the
Bartlett Chamber of Commerce agreed to email the link to the survey to approximately
200 members to allow them the opportunity to participate in the research process
(Appendix C). The researcher also directly emailed the members of the Bartlett City
School Board and the Superintendent a letter with a link to the survey tool (Appendix D).
The researcher established a three-week window March 18 – April 1, 2016, during which
the online survey tool was available to the businesses and school district representatives.
The reason for this time frame was to ensure participants had adequate time to respond
since the school district was on break for one of the weeks.
During the three-week period of time 87 responses were collected, one respondent
declined to participate. Of those collected, 71 surveys were completely filled out,
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meeting the original determination of 52 responses being required to proceed with the
research. One respondent declined to participate. The SurveyMonkey
(https://www.surveymonkey.com/r/G5HB3BM) program recorded all provided
responses. These results were then downloaded into SPSS to analyze the responses.
Demographics of the Sample
When asked to formally declare their informed consent, 87 respondents answered
affirmatively, with one respondent declining to participate. Having indicated their
consent, participants were then asked to state the sector of the community with which
he/she primarily identified. In answering, 79% of respondents identified themselves as
representing the business sector while 21% identified themselves with the education
sector. Before accessing the research questions, participants were asked one final
background question: How much prior experience have you had with business-education
partnerships? To this question, 42% of the respondents said that they had NO experience
with business-education partnerships, 39% replied that they had SOME experience with
business-education partnerships, and 19% replied that they had a GREAT DEAL of
experience with business-education partnerships.
Data Presentation
1. How did sampled members of the business and education sectors within a
suburban community rank order the importance of seven goals for creating a
business-education partnership?
Inspection of Figure 1 reveals differences in the importance ascribed to the seven
goals of business-education partnerships by the 68 respondents. With a mean rank
approaching the value of six, most respondents appeared to feel that the primary goal of a
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business-education partnership was to enhance the “preparedness and capacity” of the
workforce (M = 5.72), with the “development of students’ “employability” skills”
running a strong second (M = 4.53). In contrast, many of the sampled respondents
seemed to regard matters that have been traditionally taken to be the school’s
responsibility—such as fostering students’ “college and career awareness” (M = 3.34)
and “enriching school curricula” (M = 2.76) – as significantly less germane to forging
such partnerships, although but not entirely beyond such partnerships’ scope.
As stated in Table 1, formal testing of the seven mean ranks using the Friedman
test, the nonparametric equivalent of the Repeated Measures Analysis of Variance (RANOVA), confirmed what cursory inspection had indicated and pointed to one or more
pairs of statistically significant differences in the ranks (x2 (6) = 82.93, p < . 001).
Systematic use of the Wilcoxon Signed Rank procedure, the analog to dependent t-test, to
identify differences among the 21 pairs of ranks revealed about 62% (that is 13/21) of
such differences to be statistically significant at corrected alpha levels (that is p = .05/21
or p < . 002). Consistent with what was observed from inspecting the accompanying
Figure 1, nearly one-half of these differences appear to relate to the greater weight that
respondents assigned to increasing “workforce preparedness” compared to the other six
goals. Contrastingly, “enriching the scope of curricula” was seen by the respondents to be
significantly less important than such partnership goals as “building civic cooperation”
(g = -.074), “developing students’ employability skills” (g = -1.06), and even “promoting
higher graduation rates” (g = -0.88).
When the mean ranks for the seven goals are computed by business and education
sectors and then charted, little to no variation in the sector means is observed (see Figure
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2). As presented in Table 3, formal testing of the differences in mean ranks employing a
series of Mann-Whitney U tests—the nonparametric analog of the independent t-test—
points to no statistically significant differences in the group mean ranks. In terms of
effect size differences, the largest of these involves the comparison of the business (M =
4.15) and educator (M = 3.31) sector mean ranks for “building civic cooperation” (g =
-.43), while the smallest of these concerns the comparison of the business (M = 3.36) and
educator (M = 3.38) sector mean ranks for “building civic cooperation” (g = -.01).
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Figure 1. Mean ranks of seven goals for business-education partnership across all respondents.
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Table 1
Non-Parametric Statistical Analysis of Ranks Assigned to Seven Goals for BusinessEducation Partnerships by All Respondents (N = 68)
Goal

M
Rnk

1

1. Building civic
cooperation

3.99

x

2. 'Employability’ skills
development.

4.53

3. Enriching the scope
of curricula.

2.76

4. Fostering college/
career awareness.

3.34

5. Increasing workforce
preparedness

5.72

6. Promoting higher
graduation rates.

4.29

7. Reducing dropout
rates.

3.37

2

3

4

0.74
x

1.06

5

6

7

-1.14
0.89

x

-0.97

0.75

-1.45 -0.88
x

-1.35 -0.61
x

0.90

1.29

x

1.37
x

Note. Highly statistically significant within-subject differences were observed when a
Friedman test was conducted across all respondents (c2(6) = 82.93, p < .001). In the
cells comprising the matrix above are the effect sizes linked to running Wilcoxon
signed ranks tests for all 21 possible comparisons. Where blank cells indicate
differences that were not statistically significant when corrected for multiple
comparisons, filled cells with positively signed numbers indicate significant effects
where the mean rank for the numbered goal at the left is higher than the mean rank
for the numbered goal above. Conversely, filled cells with negatively signed numbers
indicate significant effects where the mean rank for the numbered goal at the left is
lower than the mean rank for the numbered goal above.
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Figure 2. Mean ranks of goals for business-education partnerships by business and education sector.!
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5. Increasing workforce preparedness

6. Promoting higher graduation rates.

7. Reducing dropout rates.

3.36

4.27

5.85

3.24

2.60

4.53

4.15

M Rank

Business
(n = 55)
Mdn

1. Building civic cooperation

Goals

5.0

5.0

6.5

4.0

4.5

6.0

4.0

Mdn

3.38

4.38

5.15

3.77

3.46

4.54

3.31

M Rank

Education
(n = 13)

345.50

W

368.50
354.00

445.00

353.50 1893.50

277.50

305.50 1845.50

301.00 1841.00

351.00 1891.00

254.50

U

-0.06

-0.06

-1.33

-0.83

-0.92

-0.10

-1.63

Z

.956

.949

.183

.408

.359

.918

.104

p=

-0.01

-0.02

-0.35

-0.22

-0.24

-0.03

-0.43

g

Table 2
Mann-Whitney U Test Results for the Comparison of Mean Ranks Assigned to Seven Goals by Business and Education Sectors
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2. How did sampled members of the business and education sectors within a
suburban community rank order the utility of seven characteristics contributing to
the success of a business-education partnership?
Inspection of Figure 3 reveals differences in the importance ascribed to the seven
necessary goals for business-education partnerships by the 68 respondents. With a mean
rank approaching the value of seven, most respondents appeared to feel that the primary
characteristic for a business-education partnership was to develop “a clear vision of what
the partnership wants/plans to achieve” (M = 6.22), with the “good communication” (M =
4.81) and “specific, achievable goals” (M = 4.54) running a not too distant second and
third. In contrast, many of the sampled respondents seemed to regard matters such as a
school being “well connected in the community” (M = 2.45) and a “strong partnership
culture” (M = 2.73) as significantly less germane to necessary characteristics in forging
such partnerships, but not entirely beyond the scope of such partnerships.
As stated in Table 3, formal testing of the seven mean ranks using the Friedman
test, the nonparametric equivalent of the Repeated Measures Analysis of Variance (RANOVA), confirmed what cursory inspection had indicated and pointed to one or more
pairs of statistically significant differences in the ranks (x2 (6) = 146.23, p < .001).
Systematic use of the Wilcoxon Signed Rank procedure, the analog to dependent t-test, to
identify differences among the 21 pairs of ranks revealed about 67% (that is 14/21) of
such differences to be statistically significant at corrected alpha levels (that is p = .05/21
or p <.002). Consistent with what was observed from inspecting the accompanying
Figure 3, nearly one-half of these differences appear to relate to the greater weight that
respondents assigned to developing “a clear vision” compared to the other six necessary
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characteristics. Contrastingly, “well-connected schools” was seen by the respondents to
be significantly less important than such partnership goals as “good communication
skills” (g = -1.32), “achievable goals” (g = -1.19), as well as “strong leadership” (g =
-0.89).
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Figure 3. Mean ranks of necessary characteristics for business-education partnerships across sectors

	
  

	
  
	
  

53	
  

	
  
Table 3
Non-Parametric Statistical Analysis of Ranks Assigned to Seven Characteristics for
Business-Education Partnerships by All Respondents (N = 68)
Characteristics

M
Rnk

1

2

3

4

5

6

7

1. A clear vision of what
needs to be achieved.

6.22

x

1.59

1.61

1.60

1.12

1.38

1.49

2. Shared sense of
ownership

3.58

x

0.83

3. School well-connected
to community

2.45

4. Strong partnership
culture

2.73

5. Good communication
among partners

4.81

6. Specific, achievable
goals

4.54

7. Strong leadership/
management.

3.67

-0.87

x

-1.32 -1.19 -0.89
x

-1.36 -1.16
x

0.81
x
x

Note. Highly statistically significant within-subject differences were observed when a
Friedman test was conducted across all respondents (c2 (6) = 146.23, p < .001). In the
cells comprising the matrix above are the effect sizes linked to running Wilcoxon
signed ranks tests for all 21 possible comparisons. Where blank cells indicate
differences that were not statistically significant when corrected for multiple
comparisons, filled cells with positively signed numbers indicate significant effects
where the mean rank for the numbered characteristic at the left is higher than the
mean rank for the numbered characteristic above. Conversely, filled cells with
negatively signed numbers indicate significant effects where the mean rank for the
numbered characteristic at the left is lower than the mean rank for the numbered
characteristic above.
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When the mean ranks for the seven characteristics are computed by business and
education sectors and then charted, little to no variation in the sector means is observed
(see Figure 4). As presented in Table 4, formal testing of the differences in mean ranks
employing a series of Mann-Whitney U tests—the nonparametric analog of the
independent t-test—points to no statistically significant differences in the group mean
ranks. In terms of effect size differences, the largest of these involves the comparison of
the business (M = 2.24) and educator (M = 3.42) sector mean ranks for “schools well
connected in the community” (g = -0.51), while the smallest of these concerns the
comparison of the business (M = 4.55) and educator (M = 4.50) sector mean ranks for
“specific, achievable goals” where (g = -0.01).
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Figure 4. Mean ranks of characteristics for business-education partnerships by business and education sector.
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3.60

4.55

4.89

2.64

2.24

3.76

6.33

M Rank

Business
(n = 55)

4.0

5.5

5.0

4.0

4.0

4.0

7.5

Mdn

4.00

4.50

4.42

3.17

3.42

2.75

5.75

M Rank

Education
(n = 13)

298.00

355.00

W

340.00
300.50 1840.50

327.00 1867.00

262.00

285.00 1825.00

208.50 1748.50

220.00

277.00

U

-0.49

-0.05

-1.13

-0.76

-2.09

-1.83

-0.97

Z

0.62

0.96

0.26

0.45

0.04

0.07

0.33

p=

-0.12

-0.01

-0.28

-0.18

-0.51

-0.44

-0.24

g

Table 4
Mann-Whitney U Test Results for the Comparison of Mean Ranks Assigned to Seven Characteristics by Business and Education
Sectors
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3. How did sampled members of the business and education sectors within a
suburban community rank order the difficulty of seven challenges commonly
confronting business –education partnerships?
Inspection of Figure 5 reveals differences in the importance ascribed to the seven
challenges facing business-education partnerships by the 68 respondents. With a mean
rank approaching the value of six, most respondents appeared to feel that the primary
challenges impacting business-education partnership were insufficient “human resources”
(M = 5.19) and “financial resource” (M = 4.87). In contrast, the remaining five challenges
to business-education partnerships means were very close “lack of leadership” (M =
3.28), “unclear benefits” (M = 3.46), “limited time” (M = 3.48), “unclear vision” (M =
3.82), and “conflicting practices” (M = 3.90). This clearly indicated that these areas not
beyond the scope of importance in developing business-education partnerships.
As stated in Table 5, formal testing of the seven mean ranks using the Friedman
test, the nonparametric equivalent of the Repeated Measures Analysis of Variance (RANOVA), confirmed what cursory inspection had indicated and pointed to one or more
pairs of statistically significant differences in the ranks (x2 (6) = 47.28, p < .001).
Systematic use of the Wilcoxon Signed Rank procedure, the analog to dependent t-test, to
identify differences among the 21 pairs of ranks revealed about 38% (that is 8/21) of such
differences to be statistically significant at corrected alpha levels (that is p = .05/21 or p <
.002). Consistent with what was observed from inspecting the accompanying Figure 5,
over one-half of these differences appear to relate to the greater weight that respondents
assigned to insufficient “human resources” and “financial resources” compared to the
other five challenges. The “lack of leadership/partnership ‘champions’” was seen by the
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respondents to be the least significant of the challenges.
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Figure 5. Mean ranks of challenges for business-education partnerships across sectors
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Table 5
Non-Parametric Statistical Analysis of Ranks Assigned to Seven Challenges for BusinessEducation Partnerships by All Respondents (N = 68)
Challenges

M
Rnk

1

1. Conflicting sector
policies/practices
values.

3.90

x

2. Insufficient financial
resources.

4.87

3. Insufficient human
resources

5.19

4. Lack of leadership/
partnership
“champions".

3.28

5. Limited time to
network, build relationships, collaborate.

3.48

6. Unclear benefits of
partnering.

3.46

7. Unclear partnership
vision/strategy.

3.82

2

3

4

5

6

0.90

0.87

0.85

1.09

1.07

1.11

7

-0.83
x
x

0.84

x

x

x
x

Note. Highly statistically significant within-subject differences were observed when a
Friedman test was conducted across all respondents (c2(6) = 47.28, p < .001). In the
cells comprising the matrix above are the effect sizes linked to running Wilcoxon
signed ranks tests for all 21 possible comparisons. Where blank cells indicate
differences that were not statistically significant when corrected for multiple
comparisons, filled cells with positively signed numbers indicate significant effects
where the mean rank for the numbered challenge at the left is higher than the mean
rank for the numbered challenge above. Conversely, filled cells with negatively
signed numbers indicate significant effects where the mean rank for the numbered
challenge at the left is lower than the mean rank for the numbered challenge above.
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When the mean ranks for the seven challenges are computed by business and
education sectors and then charted, little to no variation in the sector means is observed
(see Figure 6). As presented in Table 6, formal testing of the differences in mean ranks
employing a series of Mann-Whitney U tests—the nonparametric analog of the
independent t-test—points to no statistically significant differences in the group mean
ranks. In terms of effect size differences, the largest of these involves the comparison of
the business (M = 4.13) and educator (M = 2.92) sector mean ranks for “conflicting sector
policies/practices/values” where (g = -0.46), while the smallest of these concerns the
comparison of the business (M = 3.81) and educator (M = 3.85) sector mean ranks for
“unclear partnership vision/strategy” (g = -0.02).
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Figure 6. Mean ranks of challenges for business-education partnerships by business and education sector.!
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5.22

7.0
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6. Unclear benefits of partnering.

4.94

4.13

M Rank

7.0

5.0

Mdn

Business
(n = 55)

2. Insufficient financial resources.

1. Conflicting sector policies /practices/
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Challenges

4.0
!!

5.0

5.0

5.0

7.0

6.0

4.0

Mdn

3.85
!!

3.85

3.92

3.85

5.08

4.54

2.92

M Rank

Education
(n = 13)

430.00

422.00

323.00

W

345.50
!!

436.50
!!

279.50 1764.50

301.50 1786.50

272.00 1757.00

339.00

331.00

232.00

U

-0.09
!!

-1.15

-0.80

-1.27

-0.20

-0.32

-1.91

Z

0.93
!!

0.25

0.43

0.20

0.84

0.75

0.06

p=

-0.02
!!

-0.28

-0.19

-0.31

-0.05

-0.08

-0.46

g

Table 6
Mann-Whitney U Test Results for the Comparison of Mean Ranks Assigned to Seven Challenges by Business and Education Sectors
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4. To what extent are sampled members of the business and education sectors
within a suburban community willing to commit to each of twelve common
practices associated with business-education partnerships?
With respect to the sector, level means obtained for the 12 practices, inspection of
Figure 7 pieces of evidence differences in the levels of commitment ranging from the
near zero to the substantial. With respect to the business (M = 2.35) and education (M =
2.31), sector values for “Visiting Classrooms” and the business (M = 2.52) and education
(M = 2.46) sector values for “Skills Training,” the discrepancies in the level of
commitment were trivial. Noteworthy, however, were the differences in commitment
level observed for the business (M = 1.71) and education (M = 2.54) sector values for
“Financial Incentives” and the business (M = 1.91) and education (M = 2.62) sector
values for “Workplace Tours.”
To determine which, if any, of the observed discrepancies were in fact statistically
significantly different, a series of 12 Mann-Whitney U tests were conducted, one for each
of the practices, and effect sizes were correlatively computed. As can be seen in Table 7,
seven of the 12 comparisons were clearly non-significant, while two others were
statistically significant at the alpha level corrected for multiple comparisons (that is,
.05/12 or p > .004): specifically “Financial Incentives” (U = 145.50, Z = -3.66, p < .000, g
= -0.89) and “Workplace Tours.” (U = 183.50, Z = -2.95, p < .000, g = -0.72). While
three comparisons were not statistically significant at corrected levels, they did meet
conventional criteria for rejecting the hypothesis of no difference between means:
namely, specifically “Mentoring Students” (U = 145.50, Z = -2.13, p = .03, g = -0.52),
“Teacher Professional Development.” (U = 228.00, Z = -2.40, p = .02, g = -0.58), and
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“Workshops for Students/Parents.” (U = 214.00, Z = -2.53, p = .01, g = -0.61). With
respect to all five of these comparisons, the desired level of commitment (educational
sector) exceeded the intended level of commitment (business sector).
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Figure 7. Means for twelve practices supportive of business-education partnerships by business and education sectors.!
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6. Student Internships
7. Job Shadowing

8. Mentoring Students
9. Skills Training

10. Teacher PD
11. Workshops for Students/Parents
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Table 7!
Mann-Whitney U Test Results for the Comparison of Mean Ranks Assigned to Twelve Practices by Business and Education Sectors
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Summary
With respect to the purposes of a business-education partnership, respondents
ranked “the preparedness and capacity” of the workforce and the “development of
students’ “employability” skills” as the most important goals for a business-education
partnership. In order to achieve the goals mentioned, respondents believed that
establishing key characteristics such as “a clear vision of what the partnership
wants/plans to achieve,” “good communication,” and “specific achievable goals,” were
necessary. The researcher believed this to be a direct indication that both business and
education sectors agreed as to the goals and characteristics needed to create partnerships.
Additionally, challenges were observed that would directly work against the attainment
of such partnerships. Specifically, respondents felt that insufficient “human resources”
and “financial resources” were the issues that represented the largest challenge to
partnerships.
While there were only insignificant discrepancies in the way that business and
education sector respondents rank-ordered the goals challenges, and essential
characteristics pertinent to forming an effective partnership, they did differ in the kinds of
activities that they would support. Noteworthy discrepancies in commitment levels were
observed for the business and education sector values for “Financial Incentives” where
businesses were not as interested as providing monies to partnerships where as education
sector desired to receive such incentives in a partnership. Additionally, educators were
interested in establishing “Workplace Tours” as a part of a partnership and the business
sector was not.
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Overall, the responses collected reflected the positions anticipated by the
researcher and support most of the literature that has been written about businesseducation partnerships. The pages that follow will review in further detail the significant
findings gained through the study and their relation to the literature as well as reflections
on the study and recommendations for further study and investigation.	
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Chapter 5: Conclusions and Future Study
Significant Findings
As outlined in the previous chapter there was a broad-brush consensus across
sectors concerning the most important goals, characteristics and challenges of creating
effective business-education partnerships. Together with the “development of students’
‘employability’ skills, respondents indicated that the “preparedness and capacity” of the
workforce were among the primary goals of a business-education partnership, while
“college and career awareness” and “enriching school curricula” were thought to be
significantly less germane. With respect to the leading characteristics of a businesseducation partnership, respondents chose the development of “a clear vision of what the
partnership wants/plans to achieve” combined with “good communication” and “specific,
achievable goals.” Finally, insufficient resources both financial and human-were
regarded by sampled respondents as the most significant challenges that businesseducation partnerships might face.
However, as was also pointed out in the previous chapter, there was markedly less
agreement across sectors concerning the activities to which business-education
partnerships should commit. Statistically significantly differences in commitment level
were observed for the business and education sector values for “Financial Incentives,”
with educators highly desiring such incentives and businesses less willing to commit
them. Similarly, educators were interested in businesses providing “workplace tours,”
but businesses seemed reticent about providing them.
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While only approaching statistical significance, noteworthy between-sector
differences were also observed for such activities as “mentoring students,” “teacher
professional development,” and “workshops for students and parents.”
Given such findings, it is important to look back at the literature and previous
studies to see how the current results compare. The following sections are dedicated to
the conclusions that have been drawn as well as discussing where such research can lead
in the future.
Conclusions
Historically, education has been deemed as a means to prepare students for
adulthood (Angus & Mirel, 1999). Traditionally, vocational educational opportunities
focused on preparing for specific skilled jobs and (Herbst, 1996). Such opportunities
were afforded to students through relationships that directly created involvement between
the schools and members of the local community, including businesses (Henderson &
Mapp, 2002; Sanders, 2003). Additionally, these Partnerships were not short-term fixes
to raise monies for schools, but rather long term relationships that served to advance the
missions of both the schools and the businesses in improving academic achievement as
well as developing relevant work skills (Cowan, 1994). For a community to remain
strong, healthy socio-economics, service structures, and social capital must be maintained
(Benson, 1996). Through revamped vocational technology programs, businesses and
schools developed a competent workforce that is prepared for the rigors of the workplace
(Hutchins & Akos, 2013; Sanders, 2003).

These ideas were supported by the findings

of the research conducted in this study where the most important goals for both the
business and education sectors were the development of workforce capacity. This
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supports the findings of Ritter (2002) who surmised that businesses gained interaction
with the emerging workforce and were able to create meaningful relationships within the
community this resulted in a positive image of the company within the local community
and possibly outside the local community (Ritter, 2002). Respectively, the educational
institution realized the same outcomes with the bonus that the students through the
learning opportunities developed a deeper understanding of how their actions impact their
learning and academics success, as well as personal growth. Additionally, through
activities that prepared students for the workforce, students experienced activities that
resulted in a more invigorated classroom setting (Halstead & Schine, 1994).
Equally important were the ideas that meaningful partnerships required both
parties to examine and create a shared commitment to the goals, collaboration and open
communication that will be needed for the partnership to succeed (Sanders, 2003;
Sanders & Lewis, 2005). Many researchers (Gray, 1984: Noman, 2001; Sanders, 2001)
believed that developing clear roles and characteristics provided entities wishing to
design and maintain a partnership the ability to succeed in the ultimate goal enhanced
education of students. This statement was corroborated by the fact that a clear vision,
achievable goals, and excellent communication, were found to be the most highly sought
after characteristics according to the respondents in this study.
Establishing a clear vision and achievable goals represented the most important
characteristics for both sectors. One of the primary goals of business-education
partnerships was to enhance the learning of the students while effectively increasing their
public understanding. That is to say, how learning directly impacts civic responsibilities,
i.e., getting and maintaining a job to support themselves, possibly a family and the
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community as a whole (Ritter, 2002). This study provided evidence that supports the
importance of clearly defined vision and goals for a partnership. Additionally, this study
found that effective communication was needed to develop business-education
partnerships.
Communication was deemed an essential part of business-education partnerships
by both sectors. This substantiated the ideas that interactions between stakeholders are
the pillars upon which effective communication and actions are based. Collaboration can
only be effective when all parties are directly and equally involved in the process
(Hopkins & Wendel, 1997; Nasworthy & Rood, 1990; Sanders & Epstein, 1998).
Developing clear and consistent communication allowed all stakeholders (parents,
students, educators, and businesses) the ability to have input and accountability in the
partnership (Sanders & Epstein, 1998). Additionally, open communication without fear
of reprisal allowed genuine conversations to be entered into, and promoted the growth of
the partnership(s) (Cushing & Kohl, 1997; Preston, 2011). This allowed for the
possibility of avoiding some of the challenges soon to be discussed.
One interesting note was that both sectors believed that a school being well
connected in the community was not a very important characteristic. The researcher
believed that this was due to the fact that the school system served only the immediate
community the school(s) were all ready “well-connected” in the community. Such a
position would explain the why the respondents placed such a low emphasis on it.
While the characteristics do represent a core part of developing partnerships, the
challenges that could face the formation of the partnerships also merited discussion.
Reviews of the literature provided insight as to the possible obstacles to creating
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partnerships such as Participation, Time, Community Partnerships, Leadership, Funding,
Communication, and Focus (Sanders, 2001). Limited time to network, build
relationships, and collaborate, before and during a partnership will impact the validity
and extent to which a partnership will be successful (Cook, 2015). Lacking sufficient
financial resources and human capital (staffing/volunteers) may result in burn out and
shifts in attitudes among those involved in the partnerships (Cushing & Kohl, 1997).
These ideas were substantiated by the data gathered from the respondents in this study.
Insufficient human resources (staffing/volunteers) and financial resources ranked highest
among all respondents as the greatest challenges in business-education partnerships. The
ability to even be able to consider the characteristics and goals of a business-education
partnership will be hindered if there is a lack of needed financial and human resources to
support and maintain the partnership (Cushing & Kohl, 1997). Determination of the
sufficiency of human and financial resources was also dependent upon the activities
associated with the partnership.
Established partnerships provided both the schools and businesses with
opportunities not limited to internships, available speakers but also supplies and financial
support (Nelson et al., 2007). Activities associated with partnerships focused on
developing relationships at three levels: the student level, the business level and the
societal level (Hood & Rubin, 2004). At each of these levels activities needed to promote
the interests of both the business and the schools. Businesses planted the seeds of interest
in students and potentially created future employees. Students through the activities
experienced the importance of their education and how it impacted their ability upon
entering the workforce. This study showed that the business and education sectors only
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slightly differed when it comes to activities such as internships, job shadowing,
mentoring students and providing skills training, support the outcomes of previous
studies where businesses provided mentors to students to further their involvement (Hood
& Rubin, 2004). Programs such as one-to-one mentoring, according to McPartland and
Nettles (1991), had a significant positive impact on student grades and attendance. These
programs provided a means to help foster the importance of education to a student.
Mentoring activities often included a focus on academics but also involved activities that
fostered student self-efficacy and confidence, such as mock interviews (Hood & Rubin,
2004). Developing such traits in the students’ impacted decision-making skills.
Internships when developed allowed for activities that were hands on, where students
were able to use their skills. Often this may have led to mistakes, however, Ruggenberg
(1993) contended that students needed to be able to review their mistakes with a
supervisor or authority figure to fully understand the consequences of their decisions.
This step provided a very valuable lesson in learning from one’s mistakes and could have
a direct impact on understanding in the classroom (Alvarado, 1997). Additionally,
businesses would be able to determine student workforce potential from such activity.
Partnerships who engaged in activities such as mentoring and internships directly
developed citizenry skills in addition to being able to perform multiple intricate tasks.
This study supported the claims of earlier works that partnerships cultivated in order to
provide students with the requisite skills for future employment, maintained activities that
directly linked businesses with the students. (Nasworthy & Rood, 1990).
This study also showed that in regards to certain activities greater differences
were indicated by each sector. Previous research held that businesses worked to develop
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means to provide workshops and professional development activities that allowed
teachers to be directly involved in the process. Additionally, grants and donations of
equipment from the business helped to further the abilities of teachers to enhance and
improve student learning (Hann, 2008). The relationships and activities involving the
administration and teachers will be an important part of effectively developed
partnerships (Cushing & Kohl, 1997; Sanders, 2001).
This study found that educators believed that partnership activities such as
financial incentives, teacher professional development, workshops and workplace tours
were significant activities in a partnership. Business sector respondents showed much less
interest in the same activities preferring activities such as classroom visits, mentoring and
internships. Based upon the results of this survey the researcher believed that teacher
professional development and curriculum integration are important parts for the academic
advancement of students, such activities need not be the primary focus of businesseducation partnerships. As it has been mentioned throughout this study the development
of business-education partnerships should be focused on outcomes that prepare students
for the next phase of their lives either career or college. Activities such as internships,
mentoring, and skills training provide real life scenarios that were based upon activities
that were hands on, where students were able to use their skills.
As mentioned above, the study conducted by the researcher for the most part
supported the findings of earlier studies. Building upon the positions of the business and
education sectors in Bartlett, Tennessee, the researcher further believed that the findings
of this study indicated a shift in the focus of business-education partnerships. The
demand for workforce preparedness, coupled with mentoring, and internship based
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learning and experiences signaled a resurgence of the vocational movement that has had a
cyclical impact on education since the early 1900s. As competition (local or
international) for jobs has increased so has the demand for a skilled workforce (Herbst,
1996; Sager, 2004; Spring, 2008). The need for a skilled workforce has forced local
educational systems and businesses to collaborate to maintain the educational necessities
in the community (Lynn & Willis, 1994; Ward, 2001). Education systems have been
challenged to maintain curricula that keep pace with these changes. Additionally,
educators are challenged to produce students that are prepared to continue their academic
learning or go directly into the workforce. Such preparedness will only be achieved
through well-developed and maintained partnerships with local businesses. Today, such
preparedness has taken on new meaning to many educators.
In today’s society, there is a desire to develop students that are good citizens and
ones that are prepared to accept the challenges and responsibilities of the future. Ideally,
involved students learning how their education directly influences the workforce. The
concept of service learning should center on instruction involving community service.
The purpose is to enable learners to develop civic responsibility while strengthening the
ties between the academic institution and the community it serves. By involving
integrating community service activities with the academic rigor, students should be able
to take the experiences they have had and apply them to their academics (Fayetteville
State University, 2015). Specifically, students involved in service learning develop a
deeper understanding as to how work ethics impact their success in within the
community. Such experiences will further allow students to build their self-confidence,
self-advocacy, and self-efficacy potential. Such traits will undoubtedly help students
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create a positive work ethic that will positively impact academic practices and success in
the education sector while providing the workforce preparedness sought by the business
sector.
Partnerships between businesses and educational institutions especially high
schools can help to foster the ideas of service learning and citizenship. Programs entered
into that promote direct contact between businesses and students might have a farreaching impact on student academic success. Moving beyond funding for technology in
schools to practical and meaningful experiences through classroom visits, worksite
visits/tours, mentoring, job shadowing, and internships should be the activities associated
with business-education partnerships. Both sides profit from clear, aligned and
manageable partnerships. Leaders and “champions” of partnerships will need to develop
clear lines of communication and provide the time necessary to for workers and students
to be able to profit from the activities and programs associated with the partnership.
There, of course, will be critics who will challenge these partnerships. Partners will need
to maintain means to evaluate the effectiveness of the partnership as well as be able to
amend it to be able to meet the ever-changing needs of the schools and the business
community. In studying the current climate towards the development of these
relationships, this researcher hoped to provide insight as to how other suburban school
districts may be able to develop effectively, maintain and benefit from partnerships with
local businesses to increase student achievement, and success.
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Recommendations for Future Study
While the results discussed throughout this work provided information directly
related to the municipality of Bartlett, Tennessee, there is a need to move beyond the
findings of this study. Future research should include the following:
* Replicate the survey in the other local municipalities (Arlington,
Collierville, and Germantown) to determine commonalities and differences.
* Conduct the study in urban and rural areas as a means of comparison.
* Increase input of the education system to include administration members
beyond just the principal of each school (assistant principals and possibly
department heads) to increase the number of educator results to the survey to
show greater representation in the overall examination of the results.
* Include parents and teachers as sectors to provide deeper analysis.
* Consider the development of a mixed methods design component using focus
groups and interviews to gain personal experiences and beliefs.
* Re-administer the survey tool to determine if perceptions and positions have
changed over time.
* Monitor and evaluate the actual development of business-education
partnerships within Bartlett, Tennessee.
The development of any of the research possibilities listed above will further
engage business and education sectors and possibly other sectors in the development of
partnerships. It is the sincerest hope of the researcher that this study may be used as a
catalyst for others to develop a better understanding of the development of businesseducation partnerships.
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  Mr.	
  Gideon	
  and	
  Dr.	
  Allen,
From	
  the	
  information	
  provided	
  on	
  your	
  Initial	
  Review	
  Request	
  “Developing	
  Sustainable	
  
Partnerships	
  in	
  a	
  Municipal	
  School	
  District”,	
  your	
  study	
  does	
  not	
  meet	
  the	
  Office	
  of	
  Human	
  
Subjects	
  Research	
  Protections	
  definition	
  of	
  human	
  subjects	
  research	
  and	
  45	
  CFR	
  part	
  46	
  does	
  
not	
  apply.
This	
  research	
  does	
  not	
  require	
  IRB	
  approval	
  nor	
  review.
With	
  best	
  regards,
Beverly Jacobik
Associate Director of Research Compliance
Research and Sponsored Programs

The University of Memphis
315 Administration Building
Memphis, TN 38152
901.678.4786 | memphis.edu/rsp/compliance
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Appendix B: Research Request Bartlett City School

5650	
  Woodlawn	
  Street,	
  Bartlett,	
  TN	
  38134	
  	
  
Phone:	
  901.202.0855	
  •	
  Fax:	
  901.202.0854	
  •	
  www.bartlettschools.org
TO:	
  Kevin	
  Gideon	
  
FROM:	
  Lee-‐Ann	
  C.	
  Kight	
  
DATE:	
  March	
  21,	
  2016	
  
RE:	
  Research	
  Approval	
  Request
I	
  am	
  pleased	
  to	
  inform	
  you	
  that	
  your	
  request,	
  Developing	
  Sustainable	
  Partnership	
  in	
  a	
  Municipal	
  School	
  
District,	
  is	
  approved.	
  The	
  following	
  requirements	
  have	
  been	
  emphasized	
  to	
  the	
  researcher:	
  
•

FERPA	
  rights	
  have	
  been	
  guaranteed.	
  

•

There	
  is	
  no	
  monetary	
  exchange	
  or	
  gifts.	
  

•

There	
  can	
  be	
  no	
  identification	
  of	
  participants	
  or	
  schools	
  in	
  any	
  way.	
  

•

Participants	
  must	
  agree	
  to	
  this	
  research.	
  Upon	
  completion	
  of	
  your	
  research,	
  please	
  send	
  a	
  copy	
  of	
  your	
  
final	
  report	
  to	
  me	
  in	
  care	
  of	
  Bartlett	
  City	
  Schools	
  at	
  the	
  address	
  above.	
  
Sincerely,	
  
	
  
Lee-‐Ann	
  C.	
  Kight	
  
Director	
  of	
  Teaching	
  and	
  Learning	
  
Cc:	
  David	
  Stephens,	
  Superintendent	
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Appendix C: Letter to Bartlett Area Businesses
Dear Chamber Member,
My name is Kevin A. Gideon, and I am one of the Assistant Principals at Bartlett High
School. Additionally, I am currently completing my Doctoral Dissertation at the
University of Memphis. The focus of my research is to analyze the current perceptions
and climate towards developing business-education partnerships in the Bartlett area. To
this end, I am asking for your help in completing my research. Here is a link to short
survey that will provide the necessary information to complete my research:
https://www.surveymonkey.com/r/G5HB3BM. It is my hope that your assistance will
allow me to provide both the Chamber of Commerce and the School District with
information to develop sustainable partnerships between businesses and the schools in
Bartlett and broaden the educational experiences of our students.
I very much appreciate your time and assistance in this endeavor.
Respectfully,
Kevin A. Gideon
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Appendix D: Letter to Bartlett City Schools Board and Superintendent
Dear _________________,
Thank you for your time. As you know, I am currently completing my Doctoral
Dissertation at the University of Memphis. The focus of my research is to analyze the
current perceptions and climate towards developing business-education partnerships in
the Bartlett area. To this end, I am asking for your help in completing my research. Here
is a link to a short survey that will provide the necessary information to complete my
research: https://www.surveymonkey.com/r/G5HB3BM.
It is my hope that your assistance will allow me to provide both the Chamber of
Commerce and the School District with information to develop sustainable partnerships
between businesses and the schools in Bartlett and broaden the educational experiences
of our students. I very much appreciate your time and assistance in this endeavor.
Respectfully,
Kevin A. Gideon
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Appendix E: Survey Tool
BUSINESS-EDUCATION PARTNERSHIP READINESS ASSESSMENT
	
  
The purpose of this questionnaire is to obtain the perceptions of diverse stakeholders with
respect to the intended goals, enabling characteristics, anticipated challenges, and
prospective activities associated with establishing one or more business-education
partnerships in this community. Aside from indicating the community ‘sector’ with which
you identify—as business, education, or government—no other identifying information
will be solicited.
The questionnaire should require no more than 10 minutes to complete. Please visit the
following web address:
https://www.surveymonkey.com/r/G5HB3BM.
1. With what sector of the community do you primarily identify? (circle one response)
a. Business
b. Education
2. How much prior experience have you had with business-education partnerships?
(circle one response)
a. No experience
b. Some experience
c. A great deal of experience
3. Provided below are seven GOALS most often cited as drivers of the creation of
business-education partnerships. In terms of their importance, please rank order these
seven goals, where a rank of “1” means MOST IMPORTANT and a rank of “7”
means LEAST IMPORTANT. Write the numbered rank in the blank provided next to
each goal. If there is goal not mentioned that you would like to include, simply mark
the option labeled “Other” and specify the goal in the space provided. Make each
rank unique (no ties or repeated numbers)
_____
_____
_____
_____
_____
_____
_____
_____

a) Building/strengthening civic cooperation and relationships.
b) Enabling the development of students’ ‘employability’ skills.
c) Enhancing/enriching the scope of school curricula.
d) Fostering college and career awareness.
e) Increasing workforce preparedness and capacity.
f) Promoting higher student graduation rates.
g) Reducing student dropout rates.
h) Other GOAL not mentioned above (please specify)

_____________________________________________________________________
_____________________________________________________________________
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4. Provided below are seven CHARACTERISTICS of business-education partnerships
that can help to make them successful. In terms of their helpfulness, please rank order
these seven characteristics, where a rank of “1” means MOST HELPFUL and a rank
of “7” means LEAST HELPFUL. Write the numbered rank in the blank provided
next to each characteristic. If there is characteristic not mentioned that you would like
to include, simply mark the option labeled “Other” and specify the characteristic in
the space provided. Make each rank unique (no ties or repeated numbers)
_____
a) A clear vision of what the partnership wants/plans to achieve
_____
b) A shared sense of ownership of the partnership
_____
c) A school that is well connected to the community and other businesses
_____
d) A strong partnership culture among all stakeholders
_____
e) Good communication among all stakeholders
_____
f) Specific, achievable goals that all stakeholders understand and support
_____
g) Strong leadership and management
_____
h) Other CHARACTERISTIC not mentioned (please specify)
_____________________________________________________________________
_____________________________________________________________________
______
5. Provided below are seven CHALLENGES that business-education partnerships have
been commonly found to confront. In terms of their significance, please rank order
these seven challenges, where a rank of “1” means MOST CHALLENGING and a
rank of “7” means LEAST CHALLENGING. Write the numbered rank in the blank
provided next to each challenge. If there is a challenge not mentioned that you would
like to include, simply mark the option labeled “Other” and specify the challenge in
the space provided. Make each rank unique (no ties or repeated numbers)
_____ a) Conflicting business/education policies, practices, and values.
_____ b) Insufficient financial resources.
_____ c) Insufficient human resources (staffing/volunteers).
_____ d) Lack of leadership or partnership “champions”
_____ e) Limited time to network, build relationships, collaborate.
_____ f) Unclear benefits of partnering.
_____ g) Unclear partnership vision and strategy.
_____ h) Other CHALLENGE not mentioned (please specify)
_____________________________________________________________________
_____________________________________________________________________
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6. Listed below are 12 activities that are often part of the scope of business-education
partnerships. Regarding one or more prospective partnerships in this community,
what would be your level of interest in COMMITTING to each of these activities
(business respondents) or ensuring that each of these activities WILL BE
ADDRESSED by the partnership (education and government respondents)? By
circling a number adjacent to each activity, indicate whether you have NO interest
(1), SOME interest (2), or A GREAT DEAL of interest (3).
LEVEL OF INTEREST
NO
Interest
(1)

SOME
Interest
(2)

A GREAT DEAL
of Interest
(3)

01. CLASSROOM visits

1

2

3

02. CONSULTING/ADVISING administrators/policymakers

1

2

3

03. CURRICULUM SUPPORT for teachers and parents

1

2

3

04. DONATIONS OF EQUIPMENT to schools

1

2

3

05. FINANCIAL INCENTIVES (i.e. Grants or Scholarships)

1

2

3

06. INTERNSHIPS for students

1

2

3

07. JOB SHADOWING for students

1

2

3

08. MENTORING students

1

2

3

09. SKILLS TRAINING for students

1

2

3

10. TEACHER DEVELOPMENT opportunities?

1

2

3

11. WORKSHOPS for students

1

2

3

12. WORKPLACE TOURS for students?

1

2

3

ACTIVITY

THANK YOU FOR YOUR PARTICIPATION!
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